Government of Jammu and Kashmir
School Education Department
Civil Secretariat, Jammu

Subject: ~ Extension of Renewal/NOC in respect of various private Schools affiliated
with JKBOSE/CBSE.

reference:- U.0  NO. GDC-42/CM/2021  dated 23.03.2021  from General
Administration Department.

Government Order No. 7& —Edu of 2021
Dated:- l§—.03.2021

Sanction is hereby accorded to grant of extension in recognition of
private Schools of J&K UT, affiliated with JKBOSE & CBSE upto 31* March, 2021 in
‘elaxation of rules in favour of schools whose renewai/extension/NOC could not be
* granted due to COVID-19 lockdown and has expired in 2020 or would expire by 317
of March2021.

By order of the Government of Jammu and Kashmir.
Sd/-
( B.K Singh)
Administrative Secretary
School Education Department

No. Edu/R/1/58/ 2019 Dated: 2.5.03.2021
Copy to the :-
1. Joint Secretary, J&K, Ministry of Home Affairs, GOL.
2. The Chairman, Central Board of Secondary Education, Shiksha Kendra, 2, Community
Centre, Preet \ihar, Delhi.
The Chairman, J&K Board of School Education, Jammu
Director School Education, Jammu/Kashmir.
State Project Director, Samagra Shiksha, J&K
Director SCERT, J&K
230 to Advisor(B) to the Hon'ble Lieutenant Governor for information of the Hon'ble
visor.
8. Private Secretary to Chief Secretary.

9. Private Secretary to Administrative Secretary, School Education Department
10.Govt. Order file (w.3.w.c) ‘1 e
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(Umesh Sharma)

Deputy Secretary to Governiment
School Education Department
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OFFICE OF THE CHAIRPERSON .
J&K POLICE WIVES WELFARE ASSOCIATION & J&K POLICE PUBLIC SCHOOLS
(J&K POLICE PARIVAR)
POLICE FAMILIES WELFARE CENTRE SRINAGAR/JAMMU
No.JKPWWA/2017/ 558
Dated: 63.07.2017

he Principal, J&K Police Public School,
Bemina, Srinagar.

The Principal, J&K Police Public School,
Miran Sahib, Jammu.

Subject: Advisory/Guidelines under Section 35(1) of the Right of
Children to Free and Compulsory Education (RTE Act) 2009
for elimination of Corporal Punishment in Schools.

Sir,

Please find enclosed detailed advisory/guidelines for eliminating Corporal
Punishment in Schools under Section 35(1) of the RTE Act for the information of all
teaching/non-teaching staff of your respective Schools.

These guidelines should be followed by all staff associated with the school in
letter and spirit, failing which appropriate action under rules may please be initiated
against the erring staff member.

Yours faithfully,

A

!

arti Vaid)/
Chairperson,
Management Committee,

PWWA/PPSs, J&K Srinagar.

i/

Encl. 10 Lvs

Phone: 0181-2457101 Jammu (O), 0194-2494031 Srinagar (O),
E-Mail Id: chairperson.p%va@jkpoiice,gov.in
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whone: 01122520242 (Techaical Query)
¥hune: 011- 22528257 (General Queries Reg. Affl,
Fax: 011-22540655 (ALf)

E-Maili cbse.aff@nlo.in
Website: www.chse,nic.in
Affiliation Website: www.cbhssaff.nie.in

. CENTRAL BOARD OF SECONDARY EDUCATION

(An Autonomous Organisation under the Union Ministry of Human Resource Development Gowt, of India)
“SHIKSHA KENDRA", 2, COMMUNITY CENTRE, PREET VIHAR, DELHI~ 110301

RECGD./SPEED POST

CBSE/ AFF./Circular/2014 / FHESSE T Dated: 23.05.2014

Circular No. 26

St Crincipols of schools affiliated with the CBSE

Subject -

Advisory/Guidelines under Section 35(1) of the Right of Children to Free and
Compulsory Education (RTE(Act), 2009 for elimination of Corporal Punishment in

schools : reg.

A copy of the Advisory for eliminating Corporal Punishment in schools under Section 35 (1) of
the RTE Act issued by the Department of School Education & Literacy, Ministry of Human Resource
Development, Government of India vide letter F. No. 1-16/2012-EE~4 dated 26% March, 2014 is
enclosed for information and compliance.

(JOSEPH E EL)
SECRETARY

Copy for information ard necessary action to:

The . wmissioner, Kendriya Vidyalaya Sangathan, 18-Institutional Area, Shaheed Jeet Singh
“lar: " rw Delhi- 16,
Jhe«  inmissioner, Navodaya Vidayalaya Samiti,. B-15, Institutional Area,. Sector-62,. NOIDA-

130T,

s The Director of Education, Directorate of Education, Govt. of NCT of Delhi, Old Secretariat,
Delhi- 110054. ;

1. The Director of Public Instructions (Schools), Union Territory Secretariat, Sector-9, Chandigarh-
160017.

o NS W

The Dircctor of Education, Govt. of Sikkim, Gangtok, Sikkim- 737101.

The Director of School Education, Govt. of Arunachal Pradesh, Itanagar-791111

The Director of Education, Govt. of A&N Islands, Port Blair- 744101.

The Director of Education, S.I.E., CBSE Cell, VIP Road, Junglee Ghat, P.O. 744103, A&N

Islands.

9. The Director, Central Tibetan School Administration, S S Plaza, Community Centre, Sector 3,
Rohini, Delhi-85

10, All the Regional Officers of CBSE with the request to send this circular to all the Heads of the
affiliated schools of the Board under their jurisdiction.

11. All the Associate Professors and Additional Directors / Assistant Professors and Deputy
Directory of the Academic Branch, CBSE,




Adyvisory for Eliminating Corporal Punishment in Schools under Secction 35 (1) of the RTE Act,
2009.

1. Background:

i.1  Children are at times, subject to corporal punishment in schools; institutions meant for care and
protection of children. A study ‘Child Abuse in India — 2007°, by the Ministry of Women and Child
Development, Government of India, found that every two out of three school children reported facing

corporal punishment.

1.2 A study on the “Inclusion and Exclusion of Students in the Schools and Classrooms in Primary
and Upper anary Schools” commtsswned by the -i:fl;mstryi(;tt -ﬁ"L:r;lan Resource Developmen_t-—and
conducted in the rural areas of six states in 2011 revealed that being poor, poorly dressed, frequent
absenteeism, sitting at the back and coming from deprived social groups are elements'that coniverge to
exclude some children from activities in the schools. Discrimination against Scheduled Caste children
was more palpable. However, where‘SC children were in ‘majority, no overt discrimination was fotind
in the school. Gendet and caste play significant role in assigning cleaning duties, fetching water,
making tea etc. in the séHools. Instances of teachers’ scolding/punishing children and use of derogatory
words for children tended to follow caste, occupation and gender stereotypes. Discrimination in eating
varied from children of well to do homes going home for Tunch, girls refraining from food due to
social taboos and some commiunity eating school meals only if the cook was from the ‘same

community.

L3 Documentary evidence points to the persistence of discrimination based on social, economic,
linguistics and religious identities inside the school. Discrimination based on disability and
iliness/disease has also been reported. It is reported that psychological aggression (i.e., controlling or
correcting behavior that cases the child psychological pain) is more pervasivé than physical

punishment.
2, RTE Act, 2009

The Right of Children to Free and Compulsory Education (RTE) Act, 2009, which has come into force
with effect from 1 April 2010, prohibits “physical punishment’ and ‘mental harassment’ under Section

17(1) and makes it a punishable of‘fe!}ce under Section 17(2). These provisions read as follows:
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o Section 17, Prohibition of physical punishment and mental harassment to child — (1) No child
shall be subjected to physical punishment or mental harassment. (2) Whoever contravenes the
provisions of sub-section (1).shall be liable to disciplinary action under the service rules
applicable to such person.

« Sections 8 and 9 of the RTE Act place a duty on the appropriate Government and the local
authority to “ensure that the child belonging to weaker section and the child belonging to
disadvantaged group are not discriminated against and prevented from pursuing and

completing elementary education on any grounds”.

The RTE Act does not preclude the application of other legislation that relates to the violations of

the rights of the child, for example, booking the offenses under the IPC and the SC and ST

" Prevention of Atrocities Act of 1989, ‘ i
3. Percep tions on Corporal Punishment

Punishing children is regarded as normal and acceptable in many .seninigs.--.—.'inc-_luc_i-jgg_ ‘-i‘n-_‘edusational
institutions. It is often considered necessary to help chﬂdx:en grow. up-to be competent and responsible
persons. It Is widely used by teachers regardiess of fs.eviden lack of effectiveness and potentially
damaging side-effects. foe jus'gi:ﬁca_ﬁon for corporal punishment is so pervasive that a child may not
think. her/his rights have been infringed when subjected to. corporal. punishment. Even if the

punishment hurts, the child does not feel the need to report the incident.
4, : nse ces 0 ral punishment

It is now globally recognised that punishment in any form or kind in.school comes in the way of the
developraent of the ch_ildren. When adults use corporal punishment it teaches their children that hitting
15 an acceptable means of dealing with conflict and may lead to adverse physical, psychological and
educational outcomes - including increased aggressive and destructive behaviour, increased disruptive
behaviour in the classroom, vandalism, poor school achievement, poor attention span, increased drop-
out rate, school avoidance/ phobia, low self-esteem, anxiety, somatic complaints, depression, and
retaliation against teachers — that emotionally scar the children for life. A chronic pattern of
psychological maltreatment destroys a child’s sense of self-esteem and persona:l safety. Subtle and
overt forms of discrimination are also known to have a negative effect on the emotional and

intellectual health of children.
Page 2 of 18
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5 Definition of Corporal Punishment

3.1 . Atpresent, there is no statutory definition of corporal punishment of children in the Indian law.
Definition of corporal punishment can at best be only indicative. In keeping with the provisions of the
RTE Act, 2009, corporal punishment could be classified as (a) physical punishment, (b) mental
harassment and (c) discrimination. Corporal punishment will olso include afl forms of sexuol offences as

per the Protection of Children from Sexual Offences Act, 2012.

5.2 Physical punishment: The United Nations Committee on the Rights of the Child defines
“corporal” or “physical” punishment as any punishment in which physical force is used and intended
to cause some degree of pain or dlscomfort however Ilght Examples of physwal pumshment mclude

but are not restncted to theAf"ollc-)wmg ,
a. Causmg phys:cal harm to chlldren by h:ttmg, klckmg, scratchmg, pmchmg, b1t1ng, puilmg the
hair, boxmg ears, smackmg, slappmg, spankmg with or without any lmplement (cane, stick, shoe
chalk, dusters, belt, whip, giving electric shock etc.); .

b. Making children assume an uncomfortable position (standing on beﬁéh, stan&ing against the
wall in a chair-like position, standing.with. schoplbag on head, holding ears through legs, kneeling
etc.);

¢. Forced ingestion of anything (for example: washing soap, mud, chalk, hot spices etc.);

d. Detention in the classroom Ilbrary, toilet or any closed s space in the school.

5.3 Mental harassment is understood as any non-physjcal treatment-that is ‘detrimental to. the
academic and psychological well bcmg ofa chxid It uicludes but'l:s not restncted tdﬂ?ﬁc;libm‘r‘zg
a) Sarcasm that hurts.or. lowers the child’s dignity;
b) Calling names and scolding using humiliating: adjectives, intimidation;
¢) Using derogatory remarks for the child, including pinning of slogans;
d) Ridiculing the child with regard to her background, status, parental occupation, caste or with
regard to her health status or that of the family - especially HIV/AIDS and tuberculosis;
€) Belittling a child in the classroom due to his/her inability to meet the teacher’s expectations of
academic achievement; _
f) Using punitive measures to correct a child and even labelling him/her as difficult; such as a
child with attention deficit hyperactivity disorder who may not only fare poorly in academics, but
also pose a problem in management of classroom behaviour;

g) ‘Shaming’ the child to motivate the child to improve his/her performance;
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h) Ridiculing a child with developmental problems such as learning difficulty or a speech

disorder, such as, stammering or speech articulation disorder.

54  Discrimination is understood as prejudiced views and behaviour towards any child because of
her/his caste/gender, occupation and region or non-payment of fees or for being a student admitted
under the 25% reservation to disadvantaged groups or weaker sections of society under the RTE, 2009.
It can be latent or manifest and includes but is not restricted to the following:
a) Bringing social attitudes and prejudices of the community into the school by using belittling
remarks against a specific social group or gender or ability/disability;
b) Assigning different duties and seating in schools ‘based on caste, community or gender
prejudices (for example, cleaning®of toilets assigned by caste; task of making tea assigned by

T« emR————— e R Y

c) Commenting on academic ability based on caste or commumty prejudlces
d) Denymg mld-day meal hbrary boeks umforms, sports fac;htxes to a chlld or group of children
“based on caste, commumty, rellglon or gender; ‘ '

e) Deliberate neglect.
6. Legalb:a;sis,for.elim_inﬁtioh of corporal punishment

6.1 InternatmnalLaw : : :
. Amcle 28(2) of UN- CRC requ;res the State parties t0 “take all appropriate measures 1o ensure
that school discipline is adm:mstered in a manner consistent with the child’s human dlgmty and in
conformlty v.uth the- presemi Corivention.” N
e -Article 29(1) (b) of the Couvéﬁtion emphasms that the “State parttcs agree that t‘nc educatmn
of the child shall be directed to the development of respect for “hurhaf ‘tights and fundamental
freedoms, and for the.p'ﬁﬁcip'l_c‘s‘énshrin'ed-fh the Charter of the United Nations”. '
o Article 37(a) of UN'CRC requires States Parties to ensure that “rio-child ‘shall be subjected to
torture or other cruel, inhuman: or degrading treatment or punishment”. '
e Artticle 19(1) of the Convention, which requires Stafes to- “TaKe all appropriate legislative,
administrative, social and educational measures to protect the child from ‘all forms of physncal or
mental violence, injury or abuse, neglect or negligent treatment, maltreatment or exploitation,
including sexual abuse, while in the care of parent(s), legal guardian(s) or any other person who has
the care of the child.”
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e Anticle 19(2) lays down that—*Such protective measures should, as appropriate, include
effective procedures for the establishment of social programmes to provide necessary support for
the child and for those who have the care of the child, as well as for other forms of prevention and
for identification, reporting, referral, investigation, treatment and follow-up of instances of child

maltreatment described heretofore and, as appropriate, for judicial involvement.”

6.2  Constitutional Provisions
e Article 21 of the Constitution of India which protects the right to life and dignity includes the
right to education for children up to 14 years of age. Corporal punishment amounts to abuse and
militates against the freedom and dignity of a child. It also interferes with a-child’s right to

education because fear of corporal punishment makes children more likely to avoid school or to

drop out altogether. Hence, corporal punishment is VIOIatlve of the right to life with dignity.
« Article 21A of the Constitution provides that “the State shall p“rbvl‘de’fr'ee and compulsory
education to all children of the age of six to fourteen years in sich mannér as the Staté may; by law,
determine.” This fundamental right has been operationalised with the enactment uthght of
Children to Free and Compulsory Education Act, 2009. _
» Article 39(e) dtrects ‘the Sta‘te to work progresswely to ensure tha . the tender age of
childrén are not abused”. Afticle 39(f) dlrects the State to work progresswely to ensure that
“children are glven opportumttes and facilities to develop in o healthy manner and in conditions of 3
' freedom and dlgmty and that ch:ldhood and youth are protected agamst cxplmtatlbn and agamst
' moral and material abandonment i ‘
6.3  Indian Penal Code (IPC)
Sevéral provisions of e Trillian’ Peial ‘Coide (IPC) relating to vaiyinig dégrees of ;ahy‘sicat-‘hm and
intimidation ‘can be used to prosecute perpetrators of corporal pumshment agamst chlldren in an
institutional setting. These include, intér alia:
e Section 305: Abetment of suicide committed by a child;
»  Section 323: Voluntanly causmg hurt;
»  Section 325: Voluntarlly causmg graevous hurt;
s Section 326: Voluntanly causmg hurt by dangerous weapons or means;
»  Section 352: Assault or use of crtmmal force otherwise than a grave pr0vocat10n
*  Section 354: Outraging the modesty of a woman;
*  Section 506:
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»  Section 509: Word, gesture or act intended to insult the modesty of a woman;

o Till recently, the provisions of Sections 88 and 89 of the IPC were invoked to explain the
power te_acherse:ter_cised when inflicting corporal punishment. These two provisions in the. chapter
on ‘General Exceptions’ cover harms that may be caused without penal consequence. Section 88
exempts an act from being treated as an offence when the harm was caused “to: any person for
whose beneﬁt it is done in good faith”. Section 89 exempts acts “done in good faith for the benefit
of a person under 12 years of age ... by or by consent, either express or implied, of the guardian or
other person having lawful charge of that person.” However, contrary to Sections 88 and 89 of the
IPC, the Gujarat High Court in its judgement Hasmukhbhai Gokaldas Shah v. State of Gujarat, 17
November 2008, has clearly stated that “corporal punishment.to child in present days ... is not
recognised oy law”, f‘urther, Indiaisa State Party to the Convention on the Rights of the Child. The

- standard of “the best interests of the chlld’ is nose'a-parl of dornestlc law In 2006, the Commlttee on

the, nghts of the Clnld explamed th:s obllgatlon further when it reiterated, in General ‘Comment No.
8, “the rlght of the cluld to protectmn from corporal pumshment and other cruel or degradmg _forms
of pumshment"

6.4 The Juvemle J ustice (Care and Protectlon of Ch:ldren) Act 2000

This is an important | statute that cnmmallses aots that may ¢ cause a ehlld mental or physwal suffenn

e  Section 23 of the 1] Act 2000 states as follows: “Whoever havmg the actual .charge of, or
control over, a Juvemle or the chlld assaults abandons, exposes or w1]lﬁ1]ly neglects the Juvemle or
causes or procures hlm to be assaulted abandoned exposed or negle,cted in_ a manner llkelyﬁto cause

such juvenile or the child unnecessary mental or physical . suffenng shall be punishable with

imprisonment for a term which may extend to six months, or fine, or.with, poth #

e  Section 23 covers the acnons of anyone who has “actual eharge or. corx;sol ovex” a cluld While
Section 23 is, hkely to. be apphed most. oﬁen to personnel in childcare institutions. reggla;ed by: the;J
Act, it arguably apphes to cruelty by anyene in a position of authority OVer a child, “which. would

include parents, guardians, teachers and employers.

6.5  Scheduled Castes and Tribes (Prevention of Atrocmes) Act, 1989
Some provisions of the Scheduled Castes and Tribes (Preventxon of Atrocntles) Act, 1989 can be used

to prosecute an adult in the general category who inflicts corporal pumshment upon a seheduled caste
or scheduled tribe child.
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6.6  Protection of Civil Rights Act, 1955

Various provisions of the Protection of Civil Rights Act, 1955 can be used to prosecute a person/
manager/trustee as well as warrant resumption or suspension of grants made by the Government to the
educational institution or hostel on the ground of untouichability.

6.7  The Protection of Children from Sexual Offences Act, 2012
The act protects children from offences of sexual assault, sexual harassment and pornography and

provides for establishment of special courts for trial of such offences and for matters connected with or

incidental thereof.

/! Suggested Guidelines for affirmative action in _schools towards positive development of,

children

e S R s S S e ST

7.1 = Addressing difficult situations in schools

7.1.1  Children’s terfiperament:interacts with multiplé -ervironmental factors $uch &$ parénting style;
disciplinary patterns at home and school; stress such as marital disharmony, domestic violence etc.
Many children are not.teady or prepared for-the demands‘6f the school ‘in terms of academics, social

and interpersonal relationiships, It is therefore: important to try-and uﬂ'de_rétaﬂq what could' be causifig

- the-behaviour as undeelying emotional problems often result in-disruptive behavior in children: Tt is

also necessary to provide opportunities for children from different batkgrounds t6Jeari psychiosocial

skills. When adults view problem béhaviour of a child as a p'rbduc't"' of interaction of varidus ﬁﬁycho—

social: and-biological factors it helpsito understand that the-child needs help rathier than punifshmenit. -

7.1.2  Punishment is oftén justified as+a tlast’ resom: in extremeé $ithiations for instanges "bunying,
causing physical harm, destruction of property, vandalisii; sexual harassment, infringermént of rules
such as playing truant, carrying objects which are again’éti’s’dhgol‘ rules:into the classroom, provocative/
challenging behaviours etc. However, two children with the same problems may comé from different
backgrounds — one an indulgent family, which believes that-a little exuberance is'all right arid another
where the family is also at its wits*.end: The contexts in which a child’s behaviour takes placé and how

it comes to notice, lend themselves.to _c_hi.id/;lass_room/sqhod{;manageme'nt/pmnts handling.

7.1.3 . Sometimes behavique,of children is perceived by teachers as problematic-and the prevalent

practice is to respond with punis ment of varying degrees. Some such situations that arise in schools

that invite punishment are:
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(i.) Not keeping to time and cleanliness regulations — e.g., late to school, not coming in uniform
- ete; o |

(ii.) Academlc related issues — e.g., mcomplete home assignment, below expected . academlc

perfon'nance not taking a book to school, etc.;

(iii.) Not meeting classroom expectations of school authomles e.g., inattentive, talkmg in class,

making noise in class, etc.;
(iv.) Troublesome behaviour - e.g., disturbing other children in class, lying; stealing etc.;

(v.) Offensive behaviour, causing hurt or injury to others — e. g., bullying, aggressmn towards

peers, stealing (violating rights of others), vandalising, etc.

7.1.4 Situations (i) to (iii) should be within the scope of the concerned teacher to ‘handle’;iFor

situations (iv) and (v) the school should have a clear protocol to guide teachers about how fo tackle the

situation with suitable interventions by her/head tea;h_e;ﬁ@hnd&&vhiﬁh:gn’&@ need imegdiate intimation to
higher authorities and the parents. If an attempt at resolving the problem is not satisfactory, parents
could then be referred to.a specialist;(a childt:adolescent psychiatristor.a.counsellor): ... -

. Saegtur o i w20 el
7.1.3 A protocol of response.based.on.first versus repeated problems. founded: on-a set of rulesthe
school develops with children's parents & teachers' inputs would go.:alorig way. to- demoeratise
response - dispositions. To -this;:an:added. componént .of :preventive .intecventions, such:as ;life<skills

programme mcreasesevsralrlefiemvmess R L UAEE ep W e RS

:.I; '-‘L;_ G ¢ L I L L f 4 i —t.ﬁ,; el A

7.1 6 Some of. the strategles that; could ‘beconsidered. based on level: iofi: severity;anth fiequecypof

3 i rpate P — e

”problem behawour are.

Levels.1-2: Not keeping4o time,and cleanliness ‘regulations, and academic related’issugs:

Give the,child ai oppotiunityito explaift. .o # il o i b Sudad e 0 e i g
-e. Give opportunities for: studerit t0 find solutions for thesproblemy when: he/she: doesn’t fneet
- expectations. o G Lo, ik dize SRR, el PRSI s r ce e gl
 Give a warning and a chance béfore taking any: furtter actioni: - bt

* When the frequency is mote; involve family members who-conld supervise the studént’ -
e With ‘older children work through the frustration 'about: not ‘achieving the ‘goal ‘atid iow to
achieve it the next time.

ii. Level 3: Not meeting classroom expéctations of school 'au"thdf'iti;e's, e.g: inatténtive, Yalking in

class, making noise in class, ete.
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» Set limits (in a clear tone without being angry) for mutually agreed behaviour in class.

s Strategies like seating in front to limit distractions, frequent one-to-one attention (every third
task), buddy support (seating with another child who is of low risk for such behaviour), etc. should
help younger children.

» Try managing a problem with minimal disruption to other children.

+ A simple verbal waring e.g. just calling out the name of the child who is talking in the class or
asking him/her question could help.

 With older children, humour could be used to get across the point.

e Use a time-out chair if behaviour continues, only if it has been discussed and agreed to by the
children.

* Check for underlymg causes such as leaming difficulties, attention deficit and hyperactivity,

« Consult the counsellor/ PT master to provide attention enhancing tasks/games.

« Discuss the problem with parents, the efforts made and give themthe ¢hdice of consultation.
iii.  Levels 4-5: Tioublésome behaviour, #aasiig hurt or injufy to others- iﬁi‘:)_rt"'—%ﬁvlyﬂtéééher's, but
children also should havie an idéa of other children’s right. When children onatethenghtsof ‘others:

Give the child an opportunity to explain his/her behaviour without threatenitig.

Set clear limits and discuss the possible consequences of such behavior.

Have a plan for dealing with Violence that is also discussed with staderits.

If the student regrets his action have the student visualise appmpnate response to provocatlon :

(other than aggression).
» -Clarify if the behaviour-is recéiit-oF Tomgtiidifig—— -~~~ Er—G

« Look for leanting difficilty, underlying emotional distitbance/fami

y sifilstion that are

contributing to the problem or conduct disorder or refer to counsellor for the sanie. i

o For behaviour such as engaging in fighting/lying, when occasional , give assignments on
writing down possible consequences of such behaviour, writing alternative’ sohutions (with
assistance from parents); and 'p'S%‘si-bie ways of dealing with anger-provoking Sifiafiofs. |
* Involve parents early; explam what was tried at school and how thls is affectmg chlld’
academic and social development and 6verall success. Prepare the parents before suggestmg
consultation with a spec:tahst for gundance as to how the problem behaviour could be tackled by

school authorities.
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When the issue is serious or acute — such as, unprovoked aggression, vandalising, disrupting

the school routine — explain to the parents the need for immediate consultation with a child
psychiatrist to prevent harm to the child and other children.

For truancy, have parents feedback on when student leaves for school or not, check if child is

avoiding any test/class due to learning disability or fear.

Identify where school may contact the student if the student does not show up on time.

7.1.7 In handling difficult situations that arises in schools, school heads and teachers can bear

the following in their mind:-

i.

ii.

Dealing with verbally confrontational students

Do not lose your temper, raise your voice, or use sarcasm.

Try to actively listen and allow the child to calm down, call the child later when helshe is calm

to debrief.

_Avond mvolvmg other students

_'Rema;n as calm as possfole

o

1 f thmgs escalate call for addmonal ass:stance ftom school admxmstrat:on_ _—

Meet the parents~Though some may not be receptive it is still important.

Address anger management issues.

Dealing with childrcn who can get physically aggressive in class

. 3 oo o ST 5
EZLss et s — - D i em i lweme e g el e e mmmeal i ——
P X ﬂ-‘.‘q-?ﬂ ,__d. e - e e - . gty (3 o

Call for ass.lstance by an_other adult.

Have a student designated-to-get-help- from~anothe;' RABERSE s s e SRR

The safety of the other students is lmportam, send the other students. from theroom, 1f it appears

they could get hurt.

Handlmg d1sclosures

School Systems also need to.be. empowcred to_handle d;sc]osure/detectlon in an-appropnate

way. When the chlkld confides about being abused to the teacher, either in t_hg&chp_gl{_ context or

otherwise, it is important that the teacher is open and supportive of the, child, does not undermine or

doubt the child’s infdnnation, does not blame the child and assures him/her of confidentiality and

explains to the child that necessary help needs to be taken to prevent further abuse.
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7.1 i ituati
1.8 A difficult Situation can also be resolved by a process of triangulation between the

student/family, the teacher/school administration and a student council. A more difficult situation then

may not be so much a discipline issue but a psychological one that
care.

needs professional attention and

increase their cooperation and participation towards the well-being and participation of the child.

7.1, 10 Some examples of positive engaaement w:th chxldren

(i) Pay positive attention

¢ Notice children being good and appreciate them verbally

Focus on the positives of every child, even the most difficult ones -+ -

Identify good efforts even siﬁulfirnatc[}s;unsuécessﬁ;-li W et ¥ e

' ”NWGF compja;fé,'jiei:fdnﬁaﬁCe:%‘With that of other children but:téfer 'to the ‘¢hild’s ‘own previous
‘a'ttert-mpt i '

* -Use motivational -award chart. (for. ‘younger children) or: points - or additional matks for. good
‘behavior. ' ' ‘
* Award children for demonstrating values such as responsiﬁ'rli"cﬁhbﬁéé’t'y,' ¢ar'in§," Btc.

gl

cadditional tasks:to. chlldrenwho ﬁmsh_workeal:lzew i RO A R A N W
P I RO S (T SR VI e iy B 1)
(ii) - “Tgnore miinor incidents of lapses
This is the best strategy; the situation may aggravate in the short-term bt it disappéars later.

(iii) Set clear limits:
» Explain cledrly the classrosm bchavtour expectations that the children have framed toget!rer
o Use ‘I'nééd you'to ..." father ihaﬁ “You need to .. statcments '
* Give ¢lear commands on what is expected é g st”a‘? 'qiiiet’ inst.'éa}'d' of “be. good’.
 Avoid ‘Don't’ commands | ‘ A- o |

* Enable children to set clear limits for themselves.

* Use a ‘firm and calm’ manner — avoid.an angry tone.
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(iv) If behaviour continues, take

reinforcer

away privileges in consultation with. the: children (negative

ment — this encourages the child to follow good behaviout -to keep. his/her privilege,

therefore it is not considered pumshment)

« Do not give star/point/mark on his/her chart for the day or give negative point/marks.

« Take away 15 minutes of any privilege time (child :and teacher mutually agree) for recurrent
misbehaviours.

« Discuss the consequences well ahead with children so that there is consensus regarding plan of
action when a particular behaviour occurs.

o The negative reinforcement should be appropriate and fair.

e It should be consistently cmployed

7.2  Positive Engagements

7.2.1 Life skills education

A

a) Life-skills education should be an e’sscnti_a-l.lm.q{.gchoblscu;ﬁcu-lum:a ey -

b). Lifesskills education should: be: used as.a m:de -é’t‘_%.‘i_l:iéali_‘r_{g_‘.gl_x;-h.eﬁgs.;_ch_i_-i_dr.;mato improvertheir

communication and interpersonal skills, builds empathy, decision-making and critical-thinking

skills, coping as.well as self-management skills. The interplay-between:the:skills, produces powerful

behavioural outcomes, especially where this approach is supported by other strategies-such as

medlapohmes and healthservlccs : AN W Y

_i‘c) foe-skxl]s eglucauon should address lssugs of §;Lf-esteem,

aggressmp, drug:. abuse, lacsk of

active engagement in_education, decision: m_&&nghpulgm.sﬂlmgh&qmgmmmm,_mpmg
with stress, communication skills — negouatlonfreﬁxsal skills, mterpersonal skills, creative thinking,

critical thinking, self-awareness skills — including awareness. of rights, influences, values, attitudes,
strengths and weaknesses. ; SR :

d) Appropriately implemented life-skills educauon should lead to 1mpr0vements that have long-
term effects on the behaviour of children. ) :

€) Expenential methodolog:es such as theatre, narratives, stor_ytellmg and artwork helps chnjdren
learn better. It helps all ch:!dren pamc:patc in and. contnbute, equally to the production of
knowledge, which is a continuous d;alogue The oo_;ecuve of the process 1s to hberate participants

from both internal and external oppression, so as to make them capable of changing their reality,
their lives, and the society they live in.
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7.2.2 Empathy building

A simple story could be used to help children understand the meaning of empathy. Children can be
asked to think if the characters ac.;ted responsibly. Children could then be asked if they have ever been
in a situation where they could understand exactly how the other person felt, because they have had
similar experiences. During the'process children are helped to leamn that empathy is to understand how
the other person feels and that empathising ‘makes a person treat others in a kind and respectful

manner,

7.2.3 Coping with emotions and stress
Children often agree that verbal or physical aggression which results from- abger:is not acceptable and-
are willing to take help when offered. It'is critical to assist chiI'dre‘n’ to become aware of their 'e'mot'ions

~ and handle them before they ‘escalate. Simple’ technrques such as: STOP and leave, drink water, &ount

numbers; take d'eep"br""ihs*dr‘ even 'pu-‘nch a-'px=1'l'owfpunch =ib‘ag*1n ‘the’ p‘Iayr‘o‘o'm *t:o‘u‘ld ‘bc "sﬂ‘g‘g‘éét’cd.

7.3 Role of school management/administration

73.1
a) All staff associated wnth the school shquld be made familiar with &t

- c) All forms of mteractxon“ﬂvxth 6h:}dre and amongst Childtéd shou';I& be'geared iﬁ’waf‘ds""éhsﬁ?ing
sthis objective. All $taffishould ensure that the chiild'is trea‘ted in a ' mannér that encoura:ges lnm or
her to stay in'school ‘arid learti to His'or het potertial: : LR
d) No physical punishment or mental harassment 6f any kind or any form of discriminationi based

on gender, caste, class, dlsabmty, etc., should be penmtted

€) Any instance of: _cdxp ral pumshment rnemal Hirassiiént or dlscnmmatlon shouId be dealt w:th

in‘a timeé-bound mannérin such'a way 'that Imphcat’i‘ons for the ¢hild are minimised.

) * It should‘be the respbnsnblllty of all staff'to’ Create an’ environment free of' all “forms' of fear
trauma, prejudice and discrimainktion. 0 0 7 F e s
g) The treatment of the child in the school should be such that the child feels incliided and seciife!
h)  All children should be informed through campaigns and publicity drives that they have a right -

to speak against physical punishments, mental harassment and discrimination and bring it to the
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notice of the authorities. They should be given confidence to make complaints and-not accept
punishment as a ‘normal’ activity of the school..

1)  The conduct of the teacher an'd administration should be such that it fosters a spirit of inclusion,
care. and nurturing,. . L e 4

)] All school management and educatlonal administration authorities should run regular training
programmes to enable teachers and educational administrators to make a shift to a rights-based
approach to education and abolish physical punishment, mental harassment and discrimination. The
teachers should be trained in the skills required to positively engage with children who are different
in order to understand their predicaments.

k) All teachers working in any school — government run, aided or private — should provide a

written undertaking to the management of the school and to the concemed district,authori-ty‘of the

.....

: ﬁf};{ action ﬁhﬂl CPu;ldeb?-.ﬁﬁgnstMﬁL 1§g@lly _as.,.a.mm;tmgng tp;-—p.hyﬂoa.l pun;ﬁlzgr,x_sm;;_mgntglzbacagsment

and discrimination’.

g b N SR

i) The school rganagement{admm]strangn shquld instruct every- ;chool hca@;nas;e;ﬂmeadr ;eaeher

o ron g -

to hold a mectmg thh all parents ofithe. school as iw¢lkas the school mangg, mept ;e;nmme,e,s,ﬂme

 village education commnttees or parent-teacher associations on the- gu:delmes and the procedurcs to

be adopted for protecting chlldren and their nghts inschools. . T Y .
m) All schools should themselves conduct an annual social audit of phys:cal punishment, mental
harassment and discrimination. This should be made public and accessible to the authorities; the
parents and to ciyil. §gc1ety e e - Ep E e e 5

n) Guzdelmes in, thc, chool Ereferably be framed m consensus wﬁh ch;ldren ﬁnd can- he,upscaled

by the schoc! system. IanLvmg. the.children in the, processes .of framing- the; regulations gives an

opportunity. for them to. d‘; cuss. their. concerns; view the problems from dlfferent perspectives; and

generate a sense of commitment to follow the regulations rather than:haye: the regulations.impased
upon them. ‘ : e , o ¥ ma

7.3.2 A mechanism 1'.95-‘?hil@m;.tq-ﬁ!@P?E.S.&!th grievances both in person.and al.igt.xymogs!y should
be provided. Drop boxes for complaints should be placed in the school and a mechanism should be
devcloped to address the same, Auonymity of the Children!parents should. be‘.maintaineci_while sharing

privacy/confidentiality.
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7.3.3  Formation of ‘class bal sabha’ may help children positively engage with democratic processes.
Among its various functions the student council should also decide on a set of codes and rules that

does not violate the rights of children and the right to education.
7.4 Role of School Management Committees

7.4.1 The School Management Committee should necessarily look into cases of corporal

punishment,

7.42 The SMC’s role could be to:

1) hear grievances of corporal punishment, child sexual abuse, mental ‘harassment and

discrimination without any delay, as"delay can result in intimidation of the child or ‘tutoring ‘of

]

evidence;

st ncml was SESEIRC il g SO AR o s T Sxk MR
corporal punishment, child sexual abuse, mental harassment and dlscnmmagon;

iii.) ensure that whenéver such oceurrences take place in a school, the ‘victim child’ is always
y : P o . 3 i & =L ' S S B Rty £

protected and provided the bestpOSS|ble épécd'y care — medi.éa_.l_énd p_;j(éhologiqa} ;

7.5 State Governments / Ap_pfdpria_te Government:

N

mﬁcate (NOC) ':-'t,o; a school by the St_att; Gogemmentunger thg R'IE

T
CER

ons for éiﬁhg affiliation to a school by the State Board,

7.52 It is essential to provide éuldelmg_s gng!_‘assxstam:e to school systems. and empower them with

effective strategies to pre‘vent'cqxj:'orafl pufifSh?nent and such difficult _simat_i‘qrjgs,_ To this end,

regular/periodic workshops are essential for teachers to share their experiences and learn from each
. R RS T e T e ™) gL e ] L)
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7.5.3 The schools should be helped to maintain the student-teacher ratio at the level prescribed under
the RIE Act, 2009, in order to avoid overcrowding and unmanageable class, leading to the practice of
corporal punishment.

8. Accountabilig{ and Redressal Mechanisms: .-

8.1.1 The RTE Act emphasizes the creation of a system for accountability and redressal of
grievances. In order to ensure accountability, the mainstream mechanisms should also include redressal

of grievances related to corporal punishment or discrimination and harassment of children.

8.12 As the SMC is the closest monitoring tier ‘to .the school and also has 75% parental

representation, this would perhaps be the most effective Jocal accountability mechanismto ensure. that

the school follows a child rights based approach.

community at large ‘to d15cuss the dlfferent aspects related to

punishment and discrimination i 1ssues ‘Help desks’ as set up 1n schools of one southern L_te of :India,
3 e a8y

where children can report grievances in drop boxes Whl(.‘.h are opened at rcgu]ar mtcrvals, can also be
.operationahzed by other States/UTs. for the SMCs and- teachers -The- capaeity - burldmg of- SMCs and

for SMCs

-, 4 1

I s .“

8:1.4 SMCs more famlllar w1th thelr role of accountabllity, can set ‘up a séhedu]e '-t'or monltor‘y;g

..,- adis S v‘! \

schools by mcmbers vxsxts by'rotatm.n to check rando 'ly on; functxonmg of the schooliand pun ‘sfxment

/ d1scnmmatron matters

8.2.1 Decentralized grievance redressal mechanisms: The Statés under théir RTE Ruléé hdve
notified block/district -level grievande redressal agencies-unider the RTE Act. 'This' deceritralizéd
grievance redressal mechanism of each State/UT should be made publicly available and postéd oni all
school, panchayat bulletin boards. One State of Western India has created a system that HM/principal

Page 16 of 18



will register incident of corporal punishments and SMC will take action to redress it within 7 days; if

the case remain unsolved then BEO is nominated as appellate authority.

822 The designated Local Authority for RTE Act in States/UTs must invariably fix days: for
meetings with the community on isspes related to school education . and prevention of - corporal
Punishment. Institutionalized public. meetings by the Local Authority will not only he| P monitor, byt

within the community.

823 The Local Autherity can also provide for a system of registering grievances related to corporal
punishments at both the district and sub-district levels, One State of Northern India has nptified a

mechanism to_register corporal punishments cases with the. Education Committee. .of the -Gram

g

Panchayat, and where their. Block. Education Officer. will organize. a Shiksha Samyad {(Education
diglogue)-on every2"°"-5?turda¥ of:each month..One, State of Eastern India has notified. a toll free
intability by a direct line for complaints at.‘_S.za_t,e;::jfgye,l-._.‘;;l'_hjsgSt_a'_te
through an MIS created from the grievances recei_ved through the toll free number, can .do. a trend
analysis and cofpare ifptoveniefits atfos Sistricts Gver e, N - e

Wi I

8.3 .Rg[e‘:of_NGPGREﬁﬁ*@?S@F@]{E Retellitan Joammna L oo s "en R B &
Role:of NCPCR:41id' SCPGR

8.3.1 . The National -,C.°B’-.il.li§§;&Bx&ﬁ.!?&%@&iign;ﬁﬁ@lﬁid'i-RightisFﬂ:I CPCR)-and:the State: Commissions

for Brofection. of Child @gﬁ%ﬁgfg%)ﬁEﬂﬁzb??’iiz-él?@tédi;&;ﬁh-;m@.»@kigf:ﬂlﬁégtgﬂﬁgiéﬁf@@;-s

i9n.3L.6f the RTE Act, 2009, whichreads as follows:s, s ...

— T Wt

right 10.education under Sect

R

hts constituted under _S@g}}bn 3, or, as the
ST BT apd iy UGS e Y o

R ) Wy M pra e AL SRR, EARER il 3 SRR 1o ey 7 IO I 1 B BN el A :
Case may be, the State Commissions for Protect Rights Act, 2005 (4 of 2006), shall, in
8 % T UG R WIS rrme SRS NPT ed v e i

addition to the fi,lhction"s_gs'si_gpgg to them under the Act, also perform the following functions,

Protection of Ch
A Dy
on of ¢

.‘.r J

IR MG

Sl s A L, % R i e it s 1L Tal EE TRy S
AL TR R T o) Eefter Jogoddern SR S A ‘."f':hr A by 10 L IR e

LI TR
5]

measures f(;i:-"'tiﬁ'eff;:f%éctlve in‘iplé"l".élﬂ'ltéti‘on";ﬁ o i e
(b) inquire into complaints relating to child’s right to free andcompul;ioryeducatlon, and o

() take necessary steps as provided under Sections 15 and 24 of the said Commissions for
Protection of Child Rights Act.
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- ——measures for-their-éffective-iniplementation;- -~ -

Vg g
(2)  The said Commissions shall, while enquiring into any matters relating to child’s right.to free

and compulsory education under clause(c) of sub-section(1), have the same powers.as assigned.to
them respectively under Sections 14 and 24 of the said Commissions for Protection of Child Rights
(3) ' Where the State ComptiisSioti for Protection of Child Rights has'niot beéh corstitiltéd ifa'State,
the apptopriate Government ‘may, for ‘the purpose of perforthing thé functions spetified in'clauises (a)
to (c) of sub-section(l), constitute such authority, in such manner and subject to such terris and

conditions, as may be prescribed.

8.3.3 As per Section 31.1 of the RTE Act the NCPCR and SCPCRs are supposed to:

(i) Examine and review the safeguards for rights provided by or under this Act and recommend

(i) l‘nquxre ‘ihto. compla‘lnts relatiigto child’s right to free ‘and compulsory edutétlon,

 (iii) Take necessary éteps as--provnded der Sectiors 15 &id 24 of the- Comm:ssx@ﬁ's fbr ‘Pristection
Of chlld nghts Ac't ;;"33-. i A ARl i ot e s kil J

. n T 5 it P
i - » B a - J 0 j.w i il _,J Loow kR

i 8 3 4 Under Sectlon 32(3) and (4) of maRIE Act B CgQRs are. the agpgllat

Ayl 4

thority;to. receive

appeals from the aggrieved persons who would prefer such appeals when their grievances relating to

nder-Seetion:32(2). »

children’s right to education are not redressed by the designated lgcakauthorities:

sitive leammg.cnvn:onment.
.‘."_)J.‘fd.‘;«.ﬁ'" ) _’ A

of gnevance redressal |s w1delv a'rss _mmated so that parents commumty and otherg are aw
-'*‘: Hg '( o, e .

| prowswns to address lnstances of pumshment and d:scnmmatlon This adwsory shou]d be u

State Govemments / UT Admlmstratlons to ensure that ap‘proprlate Statefschool lcvel: g}:iq_e_lmes on
= 3 ,J = .“]"; U i f ]
‘prevention of corporate pumsﬁmént and appropnate redressal of any complamts are frarped

disseminated, acted upon and monitored.
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